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Reading introduction: Since I just recently started the project, the paper takes its simple form as a description of the project, as it was formulated when I applied. 
Paper on the project: “Bullying and methods of intervention”.
"Children and young people are suffering, the education is weak, parents are frustrated, and teachers have great difficulties in handling the situation. The lack of knowledge and tools 
and used up options often leads to powerlessness and frustration, where many 
professionals are on the verge of giving up. "
(Quote from AMOK
: ttp: / / mobbeland.dk / nyheder.ph. My translation).
Abstract
While the understanding of bullying is being innovated, it is also necessary to evaluate and rethink the interventions that are used against bullying in Danish schools. This project will have its point of departure in the new theoretical framework developed from eXbus, where bullying is understood as a complex and socially constructed phenomenon. It will focus on the intended and not intended effects by some of the mainly used methods of interventions against bullying. The empirical focus will primarily be on the processes that are taking place during the so called “plenum meetings”, where the class is gathered to talk about some of the problems the students as well as the teachers experience. The theoretical point of departure will be in the positioning theory, which, along with other relevant theoretical contributions, will make it possible to increase dynamical power negotiations – and positionings – that takes place during those meetings. Thereby it will be possible to see whether and how these interventions cause positive change. 

Problem area
With the opening quote from AMOK it seems obvious that there is a lack of both knowledge and tools to handle bullying successfully in the Danish schools. It’s not that there’s a lack of offers and suggestions. An example is the handbook form DCUM (The Danish Center of Educational Environment) called: “Er du med mod mobning – 42 veje til bedre trivsel
” (2006) that collects and presents a range of intervention programs against bullying. The ambitions seem both big and with the best intentions, but at the same time the methods seem more or less qualified and profound. Not at least in the light of the work from eXbus, that reveals, that the very basic hypothesis of the phenomena (that often refers back to the Norwegian psychologist Dan Olweus) needs some serious reconsideration
. There is a need of research on the field of interventions. And especially a need of research that manage to comprehend bullying as a complex phenomena. 

Scientists behind 'Mobning – sociale processer på afveje "(eXbus, 2009) elaborate, that it is problematic to regard bullying as an individualized phenomenon. Instead eXbus propose a contextual understanding of bullying behavior (a "cultural perspective") focusing on a complex interplay of social processes. The center of gravity in this new paradigm is “social exclusion anxiety” and the “basic quest for social embeddedness”. Acts of bullying are considered to be exclusions that occurs when a social group panics and therefore, by exclusion of certain others, are seeking temporary relief (Søndergaard, 2009; 56). Different contributions of the book shows how this occurs in a complex interplay of social discourse and the discursive practices that take place among different actors as parents, teachers, school leadership and not at least the children themselves. There are many forces at play, which obviously makes it difficult to figure out where and how to start an intervention.
The question is how you, as Dorte Marie Søndergaard puts it, "... can turn on the mechanisms of the apparatus, the kids (and parents, teachers, managers) are a part of, so that it starts to produce dignity and inclusion instead of breaking down the dignity and trust between children and between children and adults "(My translation. Søndergaard, 2009, 48).

This project focuses on intervention programs, and my question is thus how (some of) the intervention programs already used in Danish schools, turn on the mechanisms? When a dedicated teacher grabs the method book from DCUM, finds the "class meeting" and puts the process in motion, what happens then? Are there intervened in a way that actually helps to enrich with a safer climate (as intended and desired), or does the intervention help to reinforce the positions and the contempt production, which already exists?
A key question for the project is therefore: How do the methods that are being used in Danish elementary school function? What intended and unintended effects do they have?
Of various intervention methods used in schools, I will delimit myself to focus on the ones that take form as plenum sessions. And here, more specifically, on the method called tha “Class Meeting”
.
The reason that I choose to look at this particular form of intervention is partly because it seems to be among the most widespread and used
. And partly because this plenary form of organization, can be related to many of the other methods suggested in the aforementioned method handbook. This for example "The good chair," "Step by Step," "Good relations", "Tell the truth," etc. (DCUM; 267), methods which all, with variations, are based on plenum conversations and dialogue in the classroom. 

The “class meeting”, as it is described in DCUM's method manual, is an "ordinary" meeting where the whole class is gathered to discuss some of the problems they experience in the class. The purpose is that students learn to "take responsibility for each other's well-being" (My translation. Ibid, 58)  and that they will strengthen the ability to "communicate recognition and appreciation" (Ibid, 40). According to Høiby the effect of the class meeting is the development of common responsibility towards each other and to the community (Høiby, 2008). Offhand, it sounds like positive words that go well with the production of inclusion and dignity. The question is though (especially if one considers the inter-personal communication as influenced by positioning and battles of definitions) what actually takes place during these meetings? 

Positioning Theory as a theoretical starting point

The theoretical basis, I have chosen for my study, is the positioning theory, as it is formulated by Rom Harré, Bronwyn Davies, Fathali Moghaddam, etc. The positioning theory provides a framework that can be used to explore complex social events and interpersonal communication.
The focus in the positioning theory is at the reciprocity between individual and society, subject and discourse and, by the focus on positioning, on how meaning and positions are negotiated in social interaction. Some of the key concepts of positioning theory, which will also be key concepts in this project is 'positions', 'storylines' and 'acts'. To take a position can be seen as placing oneself in a discourse from where you are given certain rights and duties. Positions are always negotiated in relations, for example, through our speech acts, where what we say, position both ourselves and others in certain ways. Storylines is to be understood as the socially recognizable narrative, or the context in which a position or act immediately draws its logic and legitimacy, but also as a narrative that changes regularly (Moghaddam one. Al. 2007; 294). Finally, Harré and Moghaddam describes an act as: “Speech and other acts: every socially significant action intended movement, or speech must be interpreted as an act, a socially meaningful and significant performance” (Harré og Moghaddam 2003; 6). Storylines, positions and acts constitute each other and are concurrently each other's capabilities and limitations (Slocum and Lang Hove 2003; 227). The relationship between the three poles is illustrated by the positioning triangle:
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Besides from illustrating the connection between the three poles the triangle also illustrates how discursive practices evolve dynamically. A new positioning in a conversation will change the current storyline. A change in storyline, will also create new possibilities of acts and positionings. 
This is where the positioning triangle is particularly interesting as the central model for a study of interventions. As an analytical model, it will have an eye for how a change at one place cause changes in other places. How for example new ways of communicating, will create other possibilities of positioning, which in turn may modify the existing narratives. No matter how the intervention is done, and perhaps especially if it’s done from a position of great power of definition (such as the teachers), it will create a change that will and can lead to change in different ways. The positioning triangle can in this way serve as a theoretical and analytical frame to consider the aforementioned "apparatus", where different interventions will be turning the mechanisms in it.
Back to the big question: How does the methods of intervention, which is used in Danish schools, work? What intended and unintended effects do they have? Will, from a positioning theoretical approach be translated into questions like: Which storylines are constructed or enhanced through the use of specific methods of intervention? Whether and how do these storylines create opportunity for new and more appropriate (and worthy) positioning opportunities for the students? Which positions are strengthened and which are being undermined? And equally important, whether and how do these changes create opportunities for new ways to act? Based on this analysis, I want to show the intended and unintended effects the use of the method can have.
The positioning theory can beneficially be supplemented by other theories that easier grasp questions about emotions. Additionally, I will continue an earlier work with Ernesto Laclau and Chantal Mouffe's concepts "antagonism" and "agonism" (Laclau and Mouffe, 1985/2002), as a way of understanding reconciliation from a discourse theoretical perspective. Here I am interested in making a piece of theoretical work that can consider the transformation of relationships from polarized and incompatible positions (antagonistic) to another type of relationship that may well be in contradiction to each other, but not mutually exclusive (antagonistic). This will be of importance to include in a consideration of whether and how interventions can help to produce inclusion and dignity.
Empirical Data and Method
I will, both in line with previous work from eXbus and with the positioning theory's focus on discursive practices, examine the social processes, where they unfold. In cooperation with two schools using plenum meetings as a form of intervention, I will follow two distinct classes closely. I will gather the empirical data through observations and semi-structured interviews with both children and teachers. It will be Important to collect the data both before and after the intervention. I will especially focus on the plenum meeting as they take place and, through video recordings, collect empirical data to do a thorough positioning theoretical analysis. The reason that I want to gather empirical data on two schools and not just one, is to show how the plenum meetings, proceed differently with different participants and hence different results.
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� AMOK= antimobbekonsulenterne. An interdisciplinary forum of anti-bullying consultants.


� A weak translation could be: “Are you in against bullying – 42 ways toward more well-being”


� Cambridge University published in 2004 the book "Bullying in schools - how successful full can interventions be" where scientists from different parts of the world, has evaluated various forms of interventions. Dan Olweus is (also) in this book described as "the father of bullying research" (Smith et al, 2004; xvii), and the introductory chapter is written by the same Olweus. It thus seems clear that this evaluation is also done inside the "Olweus paradigm".





� The “class meeting” is originally formulated by the American psychologist William Glasser and are in a Danish context mainly developed by the psychologist Lise Høiby. The book: "Community against bullying. Class meeting - the basis for well-being "(2008) (My translation), specifically and in detail shows how class meetings must be scheduled and held. Class meetings are used both as preventive and as a direct intervention against bullying.


� According to Ditte Christoffersen and Dorthe Rasmussen (both affiliated AMOK) the "class meeting" is one of the most used methods, but unfortunately with great variations in relation to effect and success.








