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Introduction

Almost all of us perform better when we are participating in activities that we enjoy, or that we perceive to be useful to us in some way. We often casually refer to this as being "highly-motivated" But what is it, exactly, that influences our performance? How can we break down this driving force that we simply refer as "motivation?" psychologists have been researching this internal drive for many decades, often concentrating on our basic needs. It has only been in the latter half this past century that attention has been turned to the effects of motivation on education and second language learning however. Gardner and Lambert (1972) create a useful model for describing the interaction and influence that social variables such as attitudes, beliefs, and one's environment have on motivation in educational setting. By applying this model to the second language learning atmosphere, researchers such as Dornyei (2001) have found significant correlations between motivation, orientation, and language learning outcome.

This paper will present a review of the relevant literature regarding the effects of motivation on student learning a second language. Foundational theories of motivation, educational motivation and second language learning motivation will be addressed. Motivation factors unique to the unique population of student studying in (DENMARK) will then be described. Finally recommendations for the manipulation of these variables will be provided. By the end of the review, arguments will be made for the significance of research to be done in order to answer the following questions;

- What are the factors influencing adult Arab and Kurdish students' motivation to study and learn English in DENMARK?

- What environmental factors affect these students' motivation levels and orientation?

- What socio-cultural variables influence their motivation, and how do these differ between Arab and Kurdish students?

Through the accurate identification of the above variable, it is expected to be much easier to manipulate these factors through the design of classroom environments, selection of materials, and application of teaching methods. Only after we have accurately described the tendencies and preference of our students can we proceed to take on crucial task of creating a learning atmosphere those best motivation learners to succeed in their goals of learning English.

Terms

Integrative Orientation; motivation to succeed in language learning is characterized by a desire of fit into culture or society, based on social needs or admiration for the target language culture.

Instrumental Orientation; motivation to succeed in language learning is driven by some external purpose, such as an academic tests or promotion.

Intrinsic motivation; motivation that characterized by the participation in language learning for pure enjoyment of the task (Dornyei, 2010).

Extrinsic motivation; motivation that is characterized by behavior in order to attain some external rewards or avoid external punishment (Dornyei, 2010).

International posture; The general attitude towards the target language culture, including social views and willingness to communicate with member of the target language society.

Goal motivation; A higher level of motivation, including core motivation, the learner's orientation to language learning, and the learner's attitudes towards the learning situation (Gardner & Maclatyre, 1993).

Core motivation; A lower level of motivation, composed of three characteristics including the attitude towards learning language, the desire to learn the language, and motivational intensity (Gardner & Maclatyre, 1993).

Social culture; Of or involving both Social and culture factors.

Monoculture; Having only one culture, also used to describe societies that are not as accepting of the inclusion of multiple culture in a single region.

External regulation; the motivation comes strictly from outside sources from rewards to avoidance of punishment (Dornyei, 2010).

Interjected regulation; the following of imposed rules in order to avoid the feeling of guilt (Dornyei, 2010). 

Identified regulation; A individual participates in activity because of the perceived usefulness of doing so (Dornyei, 2010).

Integrated regulation; Behaviors are made by choice and are based on an individual's need's, values and identities (Dornyei, 2010).

Socio – Educational Model; A model of motivation created by Gardner and composed of four individual elements; intelligence, aptitude, motivation and anxiety.

Literature Review

This literature review is being written in order to further investigate the complex factors and their relationship affecting adult Arab students' motivation to study and learn English, there are several questions that this will explore;

What is motivation and how does it present itself in the ESL classroom?

What are motivational differences exhibited by adult learner?

What are motivational factors unique to Arab learners?

What being done, and what can be done the classroom to help motivate ESL students especially adult Arab, to study and learn English more effectively?

Much research has been done in the field of motivation, but more recently studies regarding motivation in the field of ESL have appeared with increasing throughout journals associated with the field of linguistics and education. As oxford (1994) writes, "language learning motivation is now in the spotlight as it has perhaps never been before" The frequency with which these students are performed and cited in the literature over the past thirty years is certainly a testament to the importance this research has on the direction of language education (Dornyei, 1994). In order to best able to describe what is occurring within our classrooms and student, however, it is necessary to first break down motivation into its major identifiable components. The largest, and perhaps most well-know categories of motivation can thus be thought of as either integrative or instrumental motivation.

Instrumental motivation is simply defined by Narayanan (2006) as the desire to learn a language because it would fulfill certain utilitarian goals, such as getting a job, passing an examination, ect, while integrative motivation can be somewhat summed up as the desire to learn a language in order to communicate with people from another culture that speak that language; the desire is also there to identify closely with the target language group. It is much easier though, to define these terms, than it is to accurately identify learners' motivation and place them into motivation categories.

The Integrative – Instrumental Puzzle

Norris-Holt (2001) looks at language learning motivation and does a good job of providing reasons why these terms are important, and how they can be correctly applied to the language learning environment. She expends on the definition of integrative by referring to an admiration for the people and culture associated with the target language (Norris-Holt, 2001,p.2). This especially interesting when we apply this idea to regions that may have a negative view of western culture practices, and thus stigmatize English and /or English speaker. Without these feeling of admiration, integrative motivation may be better described as "the desire of individual to become bilingual, while at the same time becoming bicultural (Norris-Holt, 2001)

Because common thought prescribes that integrative and instrumental orientation are somewhat mutually exclusive, we can therefore suppose that students that exhibit instrumental motivation would be much less inclined to desire social integration in the target language community. However, as was previously mentioned, motivation can neither be defined nor described in such black and white terms. Brown (2000) explains that learners rarely select one from of motivation when learning second language, but instead often show a combination of orientation.

An example of this is the international student living an America and studying English to succeed in school, while simultaneously wishing to become a more integrated member of the culture and society (Norris-Holt, 2001).

In order to better understand the intricacies of these co-occurring motivational orientation, it is necessary to examine the relationship between social attitudes and motivation to succeed in the L2 learning environment (Dornyei, 1994). Social attitudes can be much more difficult to measure when compared to the simpler examples of integrative or instrumental motivation. They also hold an incredibly powerful influence over all aspect of L2 learning including motivation (Gardner & Lambert, 1972). Social attitude and beliefs about other cultures or languages are often the product of environment in which individual is situated (Norris-Holt, 2001). An example of this is exhibited by the monoculture setting of Britain, where many believe it is unnecessary to learn second language and that non-English-speakers should become proficient in the language of country in which they reside. In countries such as the United State, conversely, bilingualism is often encouraged and admired, helping to form positive attitudes regarding second language learning (Gardner & Lambert, 1972). These internalized constructs regarding culture and language can and do play a significant role in the formation of intrinsic motivation to succeed in the acquisition of a second language (Dornyei 2001).

If integrative and instrumental orientations describe the learner's ultimate goal or purpose for language learning, we can delve further into learners' motivation using Gardner's model of language learning motivation. Gardner and Maclatyer (1993) describe second language learning motivation as occurring on two major levels. The goal or oriented motivation level is an umbrella of sorts, including core motivation the learner's orientation to language  learning (a combination of integrative or instrumental, as previously discussed), and the learner's attitude towards the learning situation (which are influenced by the learner's cultural beliefs in addition to specifics unique to the learning environment). Core motivation is explained as "construct composed of three characteristics; the attitude towards learning a language (affect), the desire to learn the language (want), and motivation intensity (effort)" Liuoliene & Metiuniene, 2006). It should be noted, however, that much of Gardner's work admittedly focused on social aspect of motivation, rather than on ways to change the learning environment to positively influence learner's language learning motivation levels.

Motivation from Inside Out

After the common delineation of interactive and instrumental motivation, one of the most well-known theories in motivation is the distinction between intrinsic and extrinsic motivation (Dorneyi, 1994). We can describe extrinsic motivation as occurring when individual behave in order to receive some extrinsic reward (e.g. to receive promotion at work) or to avoid punishment. Intrinsically motivated behaviors, conversely, are those done for internal rewards, such the enjoyment of an activity. The influence these two types of motivation have no behavior and outcome is as strong as it is different. Dornyei (1994) writes that while "intrinsic motivation is potentially a central motivator of the educational process". Students exposed to external reward or punishments may lose their intrinsic motivation, negatively affecting performance and outcome. Fortunately, like integrative and instrumental motivation, intrinsic and extrinsic motivation orientations do not exist in mutual exclusivity, but rather on a continuum that Dornyei (2001) has divided into five categories;

1- External Regulation - The motivation comes strictly from outside sources, from reward to avoidance of punishment.

2- Introjected Regulation - The following of imposed rules in order to avoid the feeling of guilt.

3- Identified Regulation - An individual participates in activity because of the perceived usefulness of doing so.

4- Integrated Regulation – behaviors are made by choice and are based on an individual's needs, values, and identities.

5- Intrinsic motivation – an individual engages in an activity simply for the sake of the activity itself.

   As is apparent in Dornyei's continuum, there is a shift of locus of control from external to internal as one moves from 1 to 5. it would follow, then, that students that take more responsibility for there language learning outcomes and behaviors would be the same students that show the highest degree of motivation this seems to be the correct assumption, as was shown by Liuoliene and Metiuniene (2006), who investigated the relationship between the students 'motivation, attitude, and level of responsibility. It was found that there existed a statistically significant correlation between learner's motivation and sense of responsibility (Liuoliene and Metiuniene, 2006). Furthermore, students with higher levels of learning motivation expressed a greater need to study autonomously. The relationship between locus of control and motivation is well-depicted in the use of the phrase. "An ear for language" (Sturgeon, 2008). The use of this commonly-heard term can very easily discourage the language learner, as it all but externalizes the learner's locus of control, placing his or her perceived chances of language learning success in the hands of nature rather than on the student's own study behaviors.

Us + Them = We

It is clear that language learners' unique backgrounds and internal motivation will affect their classroom performance as well as the likelihood that they will continue their studies independently outside class, further increasing their probability of success. What thought specifically, is at play in the learning environment that influences the fore-mentioned orientation and motivation? Oxford and Shearin (1994) looked at a dozen motivational theories and models and identified six factors influencing language learning motivation;

· Attitude 

·  Beliefs about one's self.

· Goals 

· Involvement 

· Environmental support 

· Personal attributes   

Of these listed above, it is only Involvement support that have not yet been discussed to some degree. Involvement is the extent to which the learner actively and consciously participates in the language learning process (Ngeow, 1998). This can be extended to the classroom in the form of group work, in which the language learner is given ample opportunities to join in discussions and activities. The key here is that the student is given the opportunity to participate, and is not threatened with external punishment (such as the loss of participation points). Instead, students should be helped to understand that participation will help them to learn the language, which can play on both their integrative and instrumental orientation. Involvement in the classroom is not limited to student interaction; however Celik (1999) performed a study that found that both teacher and students value quality interaction between the learners and instructor. The value of this interaction is not surprising, as it supports the existence of Dornyei's (1994) teacher – specific motivational component.

The environmental support that student receive, either from social cues that encourage them to study and learn language, or those from their peers and instructor within the classroom, have a strong effect   on learners' motivation to study and learn a second language. The creation of positive group atmosphere in which to learn a second language does not come easily or all at once, though. Thanasoulas (2002) writes that groups will go through four separate and distinct stages while forming a cohesive group; 

Stage 1 – forming- At first there is anxiety among the members of the group, as they are dependent on the teacher, and are just now learning what behaviors are acceptable and expected.

Stage 2-Storming – There is conflict between any sub – groups that may exist and some rebellion against the teacher's role relation. 

Stage 3-Nirming- The group begins to develop cohesion. Members of the group begin to support each other and there is observable cooperation.

Stage 4-Preforming- Most problems are resolved and there is a great deal of interpersonal activity. Everyone is devoted to completing the tasks presented.

The above stages can provide some important information to the teacher in terms of when he or she might need to be more aware of motivational practices in the classroom. It is obvious that the students in a class will benefit most from reaching the fourth stage as quickly as possible, in order to avoid underachievement and student lethargy Dornyei's (1994).

Not a kid anymore

Unfortunately for both language learners and instructors, adults studying ESL are faced with unique challenges to their language acquisition success. While young language learners exhibit a sponge-like capacity to quickly learn a new language and accompanying accent, teachers and researchers report that this task is much more difficult for adult learners (Burgo, 2006). This idea comes from concept of a "critical period" in a person's life in which languages are best acquired. According to Zhao and Morgan (2004), there is "a statistical decline in the L2 acquisition by older people" Long (1990) expands to write that a second language "is spoken without an accent if learned before the age of six, with a foreign accent if learned after the age of twelve, and that there is variability if the language is learned between the ages of six and twelve". A first glance this statement would seem to suggest that the goal of native – like speech for an adult second language learner is a fruitless endeavor however, that is not necessarily the case. A study showed that highly – motivated adult language learners were able to learn and speak an L2 without a foreign accent (Bongaerts, Planken, & Schils, 1995), providing further evidence to support the notion that motivation plays a key role in determining the outcome of second language learning. If the goal of an adult language learner, then, is to achieve native-like mastery and pronunciation of second language, what are the factors influencing her motivation to do so?

Unlike younger learners, who may be learning a new language simply because they are enrolled by their parents, or engaged in a play setting in which it naturally occurs, adults my have obvious purposes to acquire second language proficiency, which may make them high motivated (Zhao & Morgan, 2004).Older learners who arrive in new country with well-developed academic skills are more likely to strive to achieve academic success in the L2 in addition to the motivational orientation that comes with need to integrate into their new surrounding. Adults report a great need for self-dependency when it comes to their education. Furthermore adult learners may be more inclined to spend greater amounts of time engaging in formal L2 study, both in the classroom and on their own, which Brustall et al (1974) write is a strong predictor of positive second language learning outcomes. Adult language learners may actually enjoy several advantages over their younger counterpart. Zhao and Morgan (2004) write that adults often have better learning strategies, focus, goal orientation, attention span, ability to make associations, and short-term memory, which is in stark contrast to the reported perception that adult learners have poor memory (Hubenthal, 2004). This means that these older students are able to process a greater amount of input in the classroom and draw connection while forming a solid second language framework.

Adult, however, can be at a disadvantage with respect to their social attitudes and personal beliefs. It has already been established that social and culture beliefs can have great influence on a learner's motivation and orientation to learn a second language. This general attitude towards that target language culture is referred to in the literature as "international posture,' which was found to be an important predictive variable in only older language learners (Kormos & Csiver, 2008). This should come as very little surprise, though, as children often have not had the exposure to input regarding social or political views that would influence their attitude regarding other culture. Beyond international posture, an adult learner's pride may play negative role in motivation to learn a second language, as early experiences of failure or miscommunication may have a more profound effect than in the younger language student. It becomes clear that the second language instructor must maintain as awareness of these age-related differences and adjust her approach to the language learning environment in order to maintain high motivation and thus produce positive learning outcomes.

The Arab ESL Student; Adding Another Dimension

Like any second language learner, Arab student are raised in a unique environment that affect their international posture. Their religious and political views may be such that they find themselves at either end of a disaffected or highly – motivation continuum concerning ESL learning. Therefore it may advisable that unique culture sensitivity be used when approaching a classroom of Arab ESL learners (Lori  & Al- Ansari, 2001). This idea is supported by research that showed a significant positive correlation between English language achievement and willingness to communicate with people from other culture, previously referred to as international posture (Midraj et al, 2008). The possibility that three may exist some sensitive socio-culture attitudes in the Arab ESL classroom is not to say that these students will be less motivated, however. A study by Al-Ansari and Lori (1999 showed that environmental factors, such as parental support and encouragement may have a particularly strong motivational impact on English learners, when compared with other student groups. Moiinvaziri (2009) surveyed Iranian undergraduate students and found that they exhibited high levels of both instructional and integrative motivational orientation. This could be surprising to Western ESL instructors and researchers, given the current political situation on Iraq depicted in the news.

Though it has been established participatory atmosphere in which students are involved in the learning process can be great boon to their motivation to learn second language, adult Arab learners will likely have gone through an educational system that promotes a teacher-centered learning environment. Keeping this in mind, it is very important that teachers adjust their teaching style to better fit the individual needs of their unique learners (Xiao, 2006). By being mindful in their approach to teaching students with a rigid idea of how classes should flow, teachers may be able to coax their learners into accepting a learning environment that promotes participation and interaction, which in turn can improve motivation.

Cultural differences can have effects outside of international posture. Students participating in the Al-Ansari and Lori (1999) study expressed feelings that "their English teachers were unaware of them as individuals and unsympathetic to their learning difficulties". Arab students may, then be particularly sensitive to the quality of interaction and involvement with their instructor. This has been the experience of author here in Iraq, as students' interaction with instructors play a vital role in influencing affect and attitude towards the learning environment.

Putting Everything into Practice

The amount of information available to researchers and instructors is so immense that it can be very tempting to try and water down what is available in order to make more manageable. How after all, can we take every variable into consideration? How can we create a learning environment that is positively motivating?  For every unique student and covers each and every influential factor? Dornyei and Otto (1998) asked similar questions to these regarding both comprehensive and reductionist paradigms and claimed that "from point of view of designing motivational classroom interventions, we need a particularly detailed and somewhat eclectic model that would list all main motives that are likely to have an impact on learning achievement." We have seen that there are a great many motivational factors a play in the language learning environment, and that these factors differ across age and culture boundaries. There are, however, several factors that have been shown to present themselves in most language learning population, and thus should be addressed directly when designing the language classroom.

One of the most obvious factors, but also one that is not addressed as often as it should be, is the attitude that students have regarding their courses and instructor. Kormos and Dornyei (2004) found that positive course attitudes are able to compensate for students 'dislike towards a particular learning task , but that motivation was predictor of the level  of engagement in these tasks, and not necessarily of outcome. Instruction should take this to mean that they can increase participation and task involvement by increasing student motivation, but that it is still their responsibility to make sure that these tasks are designed in order to help learning. Moss and Ross-feldman (2oo3) advocate the use of task – based language teaching in order to help increase motivation and improve second language acquisition, as they promote learner-learner involvement, which is a rarity in the Arab educational system. This can help improve the group atmosphere, and important classroom element describing previously. It also provides instructors with an opportunity to pair more motivated learners with those that are less motivated, which can be very beneficial during certain language tasks (Kormos & Dornyei, 2004).

A recurring suggestion a cross studies is the recommendation of proximal goal- setting (Dornyei & Otto, 1998). Helping students in setting short-term, attainable goals serve several purposes. It gives students more opportunity for measurable success. After several weeks or months of study, rather than been discourage for not becoming fluent L2 speakers, students can enjoy the accomplishment of mastering a language pattern. Thanasoulas (2002) referred to this as creating realistic learner beliefs. By helping students to be aware of the language learning process, they can explore for themselves which tasks and materials work best for them, further internalizing there locus of control, I reported preference among adult learners. Students that set goals will fill a greater sense of control over there language learning, which we have discussed as a protector of increase motivation. 

Materials used in classroom must be relevant to the learner. If the learner perceives what he is learning to be relevant and transferable to other situations, he will find the learning task meaningful, and his motivation to acquire the language will increase (Ngeow, 1998). This can be accomplished through the use of authentic materials in the classroom. Wu and Wu (2008) found that the creation of an authentic learning environment had profound, positive impact on the motivation of students learning English. Adult learners often enjoy authentic materials, as they more directly relate to their everyday lives, and give them more sources for input, which can be an obstacle to language learning when the L2 in being learned in a foreign language setting. Oftentimes instructors confuse relevancy with enjoyment, and strive to create tasks that are fun and dynamic (Littlejohn, 2008) the smiles yielded from these enjoyable activities, though, do not necessarily equate to the increase in motivation that comes from helping learners to realize the usefulness and transferability of what they are learning. Ngeow (1998) writes that learners should be prepared to accomplish goals that are relevant and holistic in order to prepare them for the complexities of real-world tasks that require them to use their acquired language skills and knowledge. The best way to accomplish this is to ask the learners themselves (Thanasoulas, 2002). Making students aware of the learning process can be assisted by providing students opportunities for reflection, which van work well with the higher cognitively-functioning adult learner population. Through these reflective activities, students will become more sensitive to their individual learning needs and preferences (Kubanyiova, 2006).

The field of motivation in second language learning has grown immensely over the past forty years, due in great part to the work done by Gardner, Lambert and Dornyei. Though their work, and the work of many others, researchers and instructors are now able to more accurately identified variable affecting learner motivation, and manipulate those factors through the careful design of the language learning environment. Adult learners' present unique challenges and opportunities to affect these motivational influences, and must be approached differently in order to yield positive outcomes. The socio-culture attitude and beliefs held by adult learners are much more rigid than their younger counterpart, and must be kept in mind in order to maintain high levels of motivation. Arab learners, similarly, find their own niche in the socio-educational model created by Gardner, and must be considered appropriately to help them achieve success in second language learning. There are many methods in practices today that can help to promote high levels of motivation among adult Arab second language learners, and should be used eclectically in order to provide the best motivational atmosphere possible.
Methods

It has been shown across many studies that motivation plays an integral part in the second language learning process, and that manipulation of the factors influencing motivation can have either a positive or negative effect on leaner outcomes. As a solid foundation of research on motivation developed, papers were written that expanded to language learning motivation in adults. However, there has been very little research done to address the unique needs of Arab and Kurdish language learners.

This study will address those factors through a self-report questionnaire to be translated into Arabic and Kurdish by private, third party. The questionnaire will be given to those students studying English in (DENMARK). Students studying in the English-based academic programs will not be given the survey.

Data collected from these surveys will be analyzed using several methods. The data will be considered ordinal, and is expected to violate assumption of normalcy. Thus nonparametric measure will be used to help the researchers drew conclusion from the data. We will use the Mann-Whitney test to compare responses by gender and again for ethnicity, followed by a kruskal-wallis test to compare responses from all four groups (female Arabs, female Kurds, male Arabs and male Kurds).
Conclusion

Through my experience, it is the expectation that this survey will produce the following results:

1- Male will be less affected factors related to social culture attitude than female. Males show a tendency to be more open regarding the gender of their classmates and instructor.   

2- Arab students will be less affected by social culture attitudes than Kurds. Many instructions report that their Arab students are more liberal than their Kurdish counterparts. However Kurdish students that have grown up in the south show this same tendency to be less conservative, which is accounted for in the demographic survey questions.

3- Kurds will be more affected by environmental factors than Arabs. The educational system in Kurdistan hasn't yet begun recognizable shift away from teacher-centered to leaner-centered instruction. This has affected those who have migrated from Iraq to study in DENMARK. Therefore group work, materials selection, and classroom atmosphere may affect these students' motivation to a greater degree.

Though these results are expected, the researcher is very curious as to the strength and significance of these trends, if they exist. If significant patterns are found to exist, this data could prove very valuable in the development and application of materials, methodologies and curricula to help Arab and Kurdish students who are studying in University to succeed in their English language learning goals. The results of this survey could also be used to help steer the other programs at the Universities in DENMARK.

It is hoped that this study helps to shine some light on an area of second language motivation research that has thus far received very little attention. It is expected, however, that as the English language needs of the region grew, so will grow the necessity for quality and focused research addressed the variable at play in the language learning environment.
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